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Cayton School Vision

Intent

Cayton School principles

“To deliver the highest standards enabling all children and adults to grow, learn and work together where laughter, respect,

Broad and Balanced,

trust and harmony are highly valued”

each subject has
sufficient time to
contribute effectively to
learning

We have written our

Sequential and
Progressive

Our Curriculum has a rich

Engaging and

Interesting

Ambitious and
Progressive

Every child awarded
the same offer

Prior Learning and
Knowledge on
Knowledge
opportunities

Making Life-long

Reading a priority —
Learners

whole school reading
culture

Why Cayton School Curriculum
is unique

curriculum with a strong

emphasis towards Local:

Community, History,
Geography, Culture and
Faith

knowledge base and
strong skills development

apply words in a variety of

A strong emphasis on
vocabulary allows
children to learn and

contexts

opportunities support
children to accomplish the
very best they can be

Cultural Capital

PSHE is a thread that
runs throughout our
Curriculum

We have written the
Curriculum to support
children to develop lively,
enquiring and creative minds

We understand the importance of
a healthy body, healthy mind
which is prioritised throughout our
Curriculum

Intent

Delivering the Curriculum

Our overriding belief at Cayton School is that our role as Educators is to ensure children are prepared for the future and have the skills to be life long, curious learners.

We passionately believe that life skills as well as academic success is vitally important.

Implementation

Our curriculum is designed to ensure life-long learners who are kind, confident and successful.
Our designing of our bespoke curriculum was underpinned by evidence and research in order to challenge thinking and encourage enquiry.

Centrist pedagogical
approach

A strong emphasis on positive
behaviour through Cayton
Awards

A whole school approach to
PSHE

Opportunities for collaborative
and shared work

The importance of Reading is
implemented throughout our

Every class has a Cayton, Cultural,

Evidence Based Research

Curriculum offer

Capital, Citizenship and community
Passport throughout school

Pedagogy

Metacognition ‘learning to learn’ using

scaffolding strategies
EEF evidence

Language skills at the centre of Quality
First Teaching
Rose Report/ EEF

English Curriculum delivery has a strong emphasis on
vocabulary and reading
Reading spine Doug Lemov

The power of ‘empowerment’
Dr Raj Persaud/ Hertzog
Performance=Skills x Motivation

Processes and Procedures

Enquiry based learning — Enquiry based
driver questions

Teacher centred

Holistic approach

Togetherness

Well-being

A strong focus on assessment for
learning throughout school

Training and empowerment of subject
leaders to lead their subjects

Clear guidance and structure in
teaching core subjects

Robust assessment of core and
foundation subjects throughout

school

Clear rules and routines set out to support all
children

Implementation

What ‘success’ looks like at

Professional Development and Empowerment of staff supports pedagogical theories and research and equips all teachers to confidently deliver and implement the Curriculum.
We implement clear structures and teaching sequences, which underpin the teaching of Reading, Writing and Mathematics.
The whole curriculum is taught through ‘Metacognitive’ pedagogy which encourages children to ‘learn to learn’ and self-regulate, thus enabling them to question their learning.

Impact

Cayton School

Ambition

Children develop self-confidence and
self-esteem

Children and adults are proud of

High Quality Outcomes for all children
based on their starting points

Strong feeling of Community

A rich and diverse school culture

Children prepared for life-long learning

Evidence

themselves and proud to be part of
the Cayton Community

Outcomes at each

Pupil and staff voice

Progress and attainment at each Key
Stage shows outcomes as being
above the ‘National Average’

Children and adults are kind,
courteous and confident

Adults are a positive role model in all

that they do and say

Children are self -regulated in their learning and
take responsibility for their actions

stage of learning

Impact of school development
priorities

Stakeholder feedback

Formal and Informal assessments

A positive Cayton Awards Culture
throughout school
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Developing Writers at Cayton School
A writer at Cayton School will have...

¢ A building knowledge of etymology and a wide vocabulary encouraged from the beginning of school and enhanced through reading
and regular opportunities for learning new vocabulary each lesson, including definition games in Spellings Shed, the use of jars or a display
and examples from Tier 1, Tier 2 and Tier 3 vocabulary banks

¢ Knowledge of word spacing, paragraphing, all punctuation (from capital letters and full stops in Year 1 to semi-colons in Year 6) and all
grammatical terms (from a fronted adverbial in Year 4 to passive voice in Year 6) also covered in SATs papers and GAPs tests

e The ability to write clearly, accurately and coherently in fiction (including narratives) and non-fiction pieces, adapting their writing for both
purpose and audience

e A desire to use figurative language explored in poetry for effect in writing and the opportunity to write for pleasure in ‘free-writing’

e Knowledge of how to independently find synonyms in a thesaurus, using them effectively, and correct spellings in a dictionary

e A desire to improve writing at emerging, expected and exceeding level through editing, re-drafting and orally rehearsing sentences,
responding to self, peer and adult feedback and reading aloud examples of their work to the class

e The ability to identify each of the 20 sentence types and their grammatical features, using them in writing appropriately

e A building knowledge of all spellings rules for KS1 and KS2 through class teaching and Spellings Shed

e The ability to write fluently, legibly and at speed using cursive script when appropriate to purpose with good knowledge of upper and lower
case letters and of the correct way to hold a pencil

¢ Knowledge of words containing each of the 40+ phonemes already taught, GPCs, common exception words, the days of the week, the
letters of the alphabet in order, alternative spellings of the same sound, prefixes and suffixes (including how these can change word class),
as well as practise in dictation
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Intent- Implementation- Impact

Special Educational Needs and Disabilities (SEND) Inclusive Provision
At Cayton School, in EYFS and Key Stage 1, children who need additional support receive additional one-to-one or small group support and interventions.
Whole school training is carried out, including all staff as well as volunteers and Buttercups (pre-school), to ensure consistency of approach to closing gaps in
writing attainment. These interventions continues into KS2 to offer children who did not pass the phonics check further support as they continue their reading
and writing journey. To support these children, teachers also establish home-school links with parents and carers. Pupils also work in small group writing
interventions (for example- handwriting formation or grammar) to develop their comprehension skills further, which are adapted regularly based on assessment
outcomes.
As well as supporting children with their gaps in writing, a love of writing for pleasure is also encouraged. Our Reading Spine includes a range of engaging
novels to inspire writing for a purpose. Pupils are immersed in these topics and encouraged to write imaginatively or for information depending on purpose and
audience. At Cayton School, we strive to find opportunities for inclusive writing that immerses pupils of all abilities, such as our ‘Poetry in Nature’ competition.

Ambition

Each child will leave Cayton School as a fluent writer, well-equipped with the ‘tools’ to write for a range of purposes and audiences effectively and confidently.
We as teachers strive to ensure that gaps in writing are closed and that pupils know exactly which grammatical features and spellings will be used in a range of
fiction, non-fiction and poetry style writing. Pupils are encouraged to read their writing aloud, showing pride in their achievements and editing, orally rehearsing
and re-drafting their own work based on the feedback of their peers and teachers- as well as through their own reading of writing. Each pupil will have been
exposed to a range of themes and contexts in literature and will enjoy reciting new vocabulary and applying this knowledge to their writing. Pupils will see a
range of modelled examples and stimulus to further inspire their writing which will lead to children becoming creative, confident and ‘explorative’ writers who aim
to take their readers on a journey with them and become fully immersed in the subject material.

Intent
Writing Curriculum Mapping Cayton School 2020




Cayton School Writing: Whole-School Curriculum Progression Map

EYFS (30 - 50m Can |

30 - 50 months
40 — 60 months
Early Learning Goals

xDBuleds
uonduosuel]

Can | use some of my print and
letter knowledge in my early
writing? For example: writing a
pretend shopping list that starts
at the top of the page; write ‘m’
for mummy.

Can | spell words by identifying
the sounds and then writing the
sound with the letter/s?

Can | write short sentences with
\words with known letter-sound
correspondences using a capital
letter and a full stop?
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Can | write some irregular
common words?
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EYFS (30 - 50mths Can | KS1 KS2
ELGs)

30 - 50 months
40 - 60 months Early
Learning Goals

Can | use large-muscle movements
to wave flags and streamers, paint
and make marks?

Can | use one-handed tools and
lequipment, for example, making
snips in paper with scissors?

Can | use a comfortable grip with
good control when holding pens
land pencils?

Can | show a preference for a
dominant hand?

Can | write some letters accurately?

Can | develop my small motor
skills so that they can use a range
of tools competently, safely and
confidently? (Suggested tools:
pencils for drawing and writing,
paintbrushes, scissors, knives,
forks and spoons.)

Can | use my core muscle strength
to achieve a good posture when
sitting at a table or sitting on the
floor?

Can | develop the foundations of
a handwriting style which is fast,
accurate and efficient?

Can | form lower case and
capital letters correctly?

Can | hold a pencil effectively
in preparation for fluent writing
- using the tripod grip in almost
all cases?

Can | write recognisable
letters, most of which are
correctly formed?
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EYFS (30 - 50mths Can |
ELGs)

KS1

KS2

40 - 60 months Early

Learning Goals

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Bunip3 pue Bunupn ‘Buluue|d

Can | learn new vocabulary?

Can | articulate their ideas and

thoughts in well-formed sentences?

Can | describe events in some
detail?

Can | use talk to help work out
problems and organise thinking and
activities? Can | explain how things
work and why they might happen?

Can | listen to and talk about stories
to build familiarity and
understanding?

Can | retell the story, once they
have developed a deep familiarity
with the text; some as exact
repetition and some in their own
words?

Can | use new vocabulary in
different contexts?

Can | write short sentences with
words with known letter-sound
correspondences using a capital
letter and a full stop?

Can Isayoutloudwhat | am goingto
write about?

Can | compose a sentence orally
before writingit?

Can | sequence sentences to form
short narratives?

Can | discuss what | have written
with the teacher or other pupils?

Can Ireread mywriting to check
that it makes sense and to
independently begin to make
changes?

Can I read my writing aloud clearly
enough to be heard by my peers
and the teacher?

Can | use adjectives to describe?

Can | write narratives about
personal experiences and those of
others (realand fictional)?

Can | write about real events?

Can | write simple poetry?

Can | plan what | am going to
rite about, including writing down
ideas and/or key words and new
ocabulary?

Can | encapsulate what | want to
say, sentence by sentence?

Can | make simple additions,
revisions and corrections to my
own writing by evaluating my

riting with the teacher and other
pupils?

Can Irereadto check that my
riting makes sense and that the
correct tense is usedthroughout?

(Can Iproofreadtocheck forerrorsin
spelling, grammar and punctuation
(e.g. Can | check that the ends of
sentences are punctuated
correctly)?

Can | begin to use ideas from my
own reading and modelled
examples to plan my writing?

Can | proofread my own and
others’ work to check for errors
(with increasing accuracy) and to
Imake improvements?

Can | begin to organise my writing
flinto paragraphs around a theme?

Can | compose and rehearse
fsentences orally (including
dialogue)?

Can | compose and rehearse
sentences orally (including
dialogue), progressively building a
\varied and richvocabularyand an
increasingrange of sentence
structures?

Can | consistently organise my
writing into paragraphs around a
theme to add cohesion andto aid
the reader?

Can | proofread consistently and
lamend my own and others’ writing,
correcting errors in grammar,
punctuation and spelling and
adding nouns/ pronouns for
cohesion?

Can | plan my writing by identifying
the audience for and purpose of
the writing, selecting the
appropriate form and using other
|similar writing asmodelsfortheir
own?

Can | consider, when planning
narratives, how authors have
developed characters and settings
in what | have read, listened to or
seen performed?

Can | proofread work to précis
longer passages by removing
unnecessary repetition or irrelevant
details?

Can | consistently link ideas across
paragraphs?

Can Iproofread my workto assess
the effectiveness of my ownand
others’ writing and to make
necessary correctionsand
improvements?

Can Inotedownanddevelop initial
ideas, drawingon reading and
research where necessary?

Can | use further organisational
and presentational devicesto
Istructure text and to guide the
reader (e.g. headings, bulletpoints,
underlining)?

Can | use a wide range of devices
|to build cohesion within and across
paragraphs?

Can | habitually proofread for
Ispelling and punctuation errors?

Can | propose changes to
lvocabulary, grammar and
punctuation to enhance effects and
clarify meaning?

Can | recognise how words are

related by meaning as synonyms
nd antonyms and to use this

Fnowledge to make improvements
0 my writing?
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Can | re-read what they have
written to check it makes sense?

Can | develop storylines in their
pretend play?

Can | write simple phrases and
sentences that can be read by
others?

Can | invent, adapt and recount
narratives and stories with peers
and teachers?
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Can | learn new vocabulary?

Can | use new vocabulary
throughout the day?

Can | describe events in some
detail?

Can | use talk to help work out
problems and organise thinking
and activities? Can | explain how
things work and why they might
happen?

Can | develop social phrases?

Can | use new vocabulary in
different contexts?

Can | participate in small group,
class and one-to-one discussion,
offering my own ideas, using
recently introduced vocabulary?

Can | offer explanations for why
things might happen, making
use of recently introduced
vocabulary from stories, non-
fiction, rhymes and poems when
appropriate?

Can | express my ideas and
feelings about my experiences
using full sentences, including
use of past, present and future
tenses and making use of
conjunctions, with modelling and
support from my teacher?

Can luseanumber ofsimple
features of different text types and to
make relevant choices about subject
matter and appropriate vocabulary
choices?

Can | start to engagereaders by
using adjectives to describe?

Can Iwrite for different purposes

ith an awareness of an
increased amount of fiction and
non-fiction structures?

Can | use new vocabulary from
my reading, my discussions about
it (one- to-one and as a whole
class) and from my wider
experiences?

Can | read aloud what | have
written with appropriate
intonation to make the meaning
clear?

ICan | demonstrate an increasing
understanding of purpose and
audience by discussing writing
similar to that which | am planning
to writein order to understand and
Ilearnfrom its structure, vocabulary
and grammar?

Can | begin to use the structureof
awiderrange oftexttypes
M(including the use of simple layout
devicesinnon-fiction)?

Can | make deliberate ambitious
\word choices to add detail?

Can | begin to create settings,
characters and plot innarratives?

Can | write a range of narratives
land non-fiction pieces using a
consistent and appropriate
structure (including genre-specific
layout devices)?

Can | write a range of narratives
that are well- structured andwell-
paced.?

Can | create detailed settings,
characters and plotinnarratives to
lengage the reader and to add
atmosphere?

Can Ibegin to readaloud my
lown writing, to agrouporthe
lwhole class, using appropriate
intonation and to control the
tone and volume so thatthe
meaningisclear?

Can | consistently produce
ustained and accurate writing
rom different narrative and non-
iction genres with appropriate
tructure, organisation andlayout

devicesfora rangeofaudiences

land purposes?

Can | describe settings,
characters and atmosphere with
carefully- chosen vocabulary to
lenhance mood, clarify meaning
land create pace?

Can | regularly use dialogue to
conveyacharacterand to advance
the action?

Can | perform my own
lcompositions confidently using
appropriate intonation, volume
land movement so that meaning is
clear?

Can lwrite effectivelyfora range of
purposesand audiences,

electing the appropriateformand
drawing independently onwhat|
haveread as models for my
own writing (including literary
language, characterisation,
Istructure, etc.)?

Can | distinguish between the
language of speech and writing
land to choose the appropriatelevel
of formality?

Can | select vocabularyand
grammaticalstructures that reflect

hat the writing requires (e.g.
usingcontractedforms indialogues
innarrative; using passiveverbsto

ffect how information is presented,;
using modal verbs to suggest
degrees of possibility)?
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EYFS (30 - 50mths Can |
ELGs)

KS1

KS2

40 — 60 months

Early Learning Goals

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

9SuUa] pue uolldonIIsuo) adualuss

Can | use new vocabulary
throughout the day?

Can | articulate my ideas and
thoughts in well-formed
sentences?

Can | connect one idea or action
to another using a range of
connectives?

Can | offer explanations for why
things might happen, making use of
recently introduced vocabulary from
stories, non-fiction, rhymes and
[poems when appropriate?

Can | express my ideas and
feelings about my experiences
using full sentences, including the
use of past, present and future
tenses and making use of
conjunctions with modelling and
support from the teacher?

Can | use simple sentence
fIstructures?

Can lusethe presenttense andthe
past tense mostly correctly and
consistently?

Can | form sentences with
different forms: statement,
question, exclamation,
command?

Can lusesomefeaturesof written
StandardEnglish?

Can | try to maintain the correct
tense (including the present perfect
tense) throughout a piece of
writing with accurate subject/verb
agreement?

Can luse ‘a’or ‘an’ correctly
fthroughout a piece of writing?

Can | always maintain an accurate
[tense throughout a piece of
writing?

Can lalways use Standard English
lverb inflections accurately, e.g.
‘we were’ ratherthan ‘we was’and |
did’ rather than ‘I done’?

Can luse arange ofadverbs and
modal verbs to indicate degrees
of possibility, e.g. surely, perhaps,
|should, might, etc?

Can | ensure the consistent and
correct use of tense throughout all
pieces of writing?

Can | ensure the consistent and
correct use of tense throughout all
pieces of writing, including the
correct subject and verb agreement
hen using singular andplural?
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Can | articulate my ideas and
thoughts in well-formed
sentences?

Can | connect one idea or action
to another using a range of
connectives?

Can | express my ideas and

feelings about my experiences
using full sentences, including
the use of past, present and

future tenses and making use
of conjunctions with modelling
and support from theteacher?

ICan lusethejoiningword
(conjunction) ‘and’ to link ideas
andsentences?

Can | begin to formsimple compo-
fund sentences?

Can | using co-ordination
(or/and/but)?

Can | use some subordination
(whenl/ifl that/because)?

Can | use expanded noun
phrases to describe and specify
(e.g. the blue butterfly)?

Can | use subordinate clauses,
extending the range of sentences
with more than one clause by
using awider range of
conjunctions, including when, if,
fbecause, and although?

Can | use a range of
conjunctions, adverbs and
fprepositions to showtime, place
and cause?

Can | use subordinate clauses,
extending the range of sentences
with more than one clauseby
usingawider range of conjunctions,
hich are sometimesin varied
positions within sentences?

Can lexpandnounphrases with
the addition of ambitious
modifying adjectives and
prepositional phrases,e.g. the
heroicsoldierwithan unbreakable
Spirit?

Can | consistently choose nouns
or pronouns appropriately to aid
cohesion and avoid repetition,
e.g. he, she, they, it?

Can luse awide range of linking
ords/phrases between
|sentences and paragraphs to
build cohesion, includingtime
adverbials (e.g. later), place
adverbials (e.g. nearby) and
number(e.g. secondly)?

Can | use relative clauses
beginning with a relative pronoun

ith confidence (who, which,

here, when, whose, that and
lomitted relative pronouns), e.g.
Professor Scriffle, who was a
famous inventor, had made a new
discovery?

Can | use the subjunctive formin
formal writing?

Can | use the perfect formof
verbsto mark relationships of
time and cause?

Can | use the passive voice?

Can lusequestiontagsin informal
riting?
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Can luse capital letters for names,
places, the days of the week and
he personal pronoun ‘I'?

Can | use finger spaces?

Can lusefullstopsto end
sentences?

Can |Ibeginto usequestion marks
land exclamation marks?

Can luse the full range of
punctuation taught at key stage 1
mostlycorrectly including:

- capital letters, full stops,
question marks and
exclamation marks;

- commas to separate lists;

- apostrophes to mark
singular possessionand
contractions?

Can | use the full range of
punctuation from previous year
groups?

Can | punctuate direct speech
accurately, including the useof
invertedcommas?

Can | use all of the necessary
punctuation in direct speech,
including a comma after the
reporting clause and all end
punctuation within the inverted
commas?

Can | consistently use
lapostrophes forsingular and plural
possession?

Can | use commas consistently
to clarify meaningor to avoid
lambiguity?

Can | use brackets, dashes or
commas to indicate
parenthesis?

Can | use the full range of
punctuation taught at key stage 2
correctly, including consistent and
laccurate use of semi- colons,
dashes, colons, hyphens, and,
\when necessary, to use such
punctuation precisely to enhance
meaning and avoid ambiguity?

ABojoulwia

Jo asn

Can Irecogniseand usethe terms
letter, capitalletter, word, singular,
plural, sentence, punctuation, full
stop, questionmarkand
lexclamation mark?

Can Irecogniseandusethe terms
houn, nounphrase, statement,
question, exclamation, command,
compound, suffix, adjective,
adverb, verb, presenttense, past
tense, apostrophe andcomma?

Can | recognise and use the
terms preposition, conjunction,
word family, prefix, clause,
subordinate clause, direct speech,
consonant, consonant letter, vowel,
vowel letter and inverted commas (or
speech marks)?

Can Irecogniseand use the
terms determiner, pronoun,
possessive pronoun and
ladverbial?

Can Irecognise and usethe terms
modal verb, relative pronoun,
relative clause, parenthesis, bracket,
dash, cohesion and ambiguity?

Can | recognise and use the terms
subject, object, active, passive,
Isynonym, antonym, ellipsis,
hyphen, colon, semi-colon and
bullet points?

*These are detailed in the word lists within the spelling appendix to the national curriculum (English appendix 1). Teachers should refer to these to
exemplify the words that pupils should be able to read as well as spell.

** All LKS2 and UKS2 spelling rules are broken down to match the spelling overviews for Y3, Y4, Y5 and Y6.
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Implementation

A clear and effective progression of writing knowledge and skills are mapped out from EYFS through to Year 6. Our knowledge and skills curriculum progression map
covers statutory objectives, but also provides a vision for how Cayton School strives to build vocabulary, encourage writing for pleasure and purpose and to close writing
gaps for each pupil. Vocabulary, writing, debates, drama and speaking and listening activities will provide pupils with ample opportunities to be inspired across a range of
genres, understanding as authors themselves how to proofread and re-draft their writing through modelling, peer assessment and self-assessment. Teachers will assess
through Spellings Shed, past SATs papers and GAPs assessment to ensure pupils are retaining the grammatical terms threaded through the twenty sentence types in
everyday writing. Children will be encouraged to explore themes relevant to themselves personally as well as comparing opinions on themes and contexts which are
unfamiliar to them, developing a sense of the important of inclusivity in society which links with British Values. Our library area, classroom areas, assembly hall and
children’s home environments will all be key in encouraging pupils to read and write both together and independently, challenging themselves and deepening their own
skills and knowledge further.

Impact
Outcomes in writing books, GAPs assessments and on displays will evidence and demonstrate the children’s acquisition of writing knowledge and skills. Teachers and parents will
communicate to fully ensure that children are able to access texts and progress with gaps being closed and needs being met throughout each key stage and beyond. In lesson
observations, pupils will demonstrate writing for pleasure, considering purpose and audience, as well as their independence as writers through use of thesauruses, dictionaries, peer
assessment and self-assessment after teacher modelling and lesson stimulus is provided e.g. The Reading Spine extracts and Twinkl examples to inspire writing. Teachers’ subject
knowledge of grammar and spelling will be reinforced by Spellings Shed and their enthusiasm for the subject will be evident. Pupil voice will demonstrate that children can discuss the
conventions and language typical of each genre and text type in fiction, non-fiction and poetry.
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